Independent Auditor’s Report

To the Readers of Sunnybrae Normal School Financial Statements
For the Year Ended 31 December 2018
The Auditor-General is the auditor of Sunnybrae Normal School (the School). The AuditorGeneral has appointed me, Darren Wright, using the staff and resources of William Buck
Audit (NZ) Limited, to carry out the audit of the financial statements of the School on his
behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 18, that comprise the
statement of financial position as at 31 December 2018, the statement of comprehensive
revenue and expense, statement of changes in net assets/equity and statement of cash
flows for the year ended on that date, and the notes to the financial statements that include
accounting policies and other explanatory information.
In our opinion the financial statements of the School:
·

·

present fairly, in all material respects:
o

its financial position as at 31 December 2018; and

o

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance
with PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime.

Our audit was completed on 3 May 2019. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of
the Board of Trustees and our responsibilities relating to the financial statements, we
comment on other information, and we explain our independence.
Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on
Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards
Board. Our responsibilities under those standards are further described in the
Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing
Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide
a basis for our opinion.

Responsibilities of the Board of Trustees for the financial statements
The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand. The Board of
Trustees is responsible for such internal control as it determines is necessary to enable it to prepare financial
statements that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for
assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible for
disclosing, as applicable, matters related to going concern and using the going concern basis of accounting,
unless there is an intention to close or merge the School, or there is no realistic alternative but to do so.
The Board of Trustees’ responsibilities arise from the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes
our opinion.
Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when
it exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be
expected to influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that
the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:
·

We identify and assess the risks of material misstatement of the financial statements, whether due
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not
detecting a material misstatement resulting from fraud is higher than for one resulting from error, as
fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override of
internal control.

·

We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal controls.

·

We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board of Trustees.

·

We conclude on the appropriateness of the use of the going concern basis of accounting by the
Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to continue as
a going concern. If we conclude that a material uncertainty exists, we are required to draw attention
in our auditor’s report to the related disclosures in the financial statements or, if such disclosures
are inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained

up to the date of our auditor’s report. However, future events or conditions may cause the School to
cease to continue as a going concern.
·

We evaluate the overall presentation, structure and content of the financial statements, including
the disclosures, and whether the financial statements represent the underlying transactions and
events in a manner that achieves fair presentation.

·

We assess the risk of material misstatement arising from the Novopay payroll system, which may
still contain errors. As a result, we carried out procedures to minimise the risk of material errors
arising from the system that, in our judgement, would likely influence readers’ overall understanding
of the financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing
of the audit and significant audit findings, including any significant deficiencies in internal control that we
identify during our audit.
Our responsibilities arise from the Public Audit Act 2001.
Other information
The Board of Trustees is responsible for the other information in the Annual Report. The other information
comprises the information included in the annual report being the Kiwisport Report, the Members of the Board
of trustees and the Analysis of Variance, but does not include the financial statements, and our auditor’s
report thereon.
Our opinion on the financial statements does not cover the other information and we do not express any form
of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements
or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our
work, we conclude that there is a material misstatement of this other information, we are required to report
that fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence requirements of the AuditorGeneral’s Auditing Standards, which incorporate the independence requirements of Professional and Ethical
Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and
Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Darren Wright
William Buck Audit (NZ) Limited
On behalf of the Auditor-General
Auckland, New Zealand

Analysis of Variance Reporting
School Name:

Sunnybrae Normal School

School Number:

1516

Strategic Aim:

Striving for excellence in teaching and learning with the aim of ensuring maximum achievement levels for all
students is a key goal.

Analysis reporting

Annual Aim:

Departing Year 6 students will view learning as purposeful, fun, life long, self-initiated and an integral part of
their life. They will be balanced individuals, with strong basic skills, a confidence in their own ability to
succeed, and positive in their outlook.
Focus on professional development around effective teaching practice for mathematics. External Mathematics
Facilitator has been contracted to work across the school to support and enhance teacher knowledge and
instructional practices in mathematics. The aim is to raise student learning and achievement levels. Our next
steps are to move as many students as possible from ‘under-achieving’ to ‘achieving’.

Target:

Reading: 80% of all students At or Above Expectation
Writing: 75% of all students At or Above Expectation
Mathematics: 80% of all students At or Above Expectation

Baseline Data:

Assessments are teachers’ judgements of ‘on track’ progress in relation to the expected levels of The New
Zealand Curriculum.

Progress in relation to the New Zealand Curriculum
At risk - At risk of not
meeting the expected
curriculum level
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On track - On track to
meet the expected
curriculum level

Above - On track to be
above the expected
curriculum level

Reading:

Tātaritanga

Results for all Year 1-6 students have improved from 2012 (70%), 2013 (71%), 2014 (70%) and 2015 (75%)
to 80% in 2018.
raraunga
- All boys’ results for Year 1-6 have improved from 2013 (68%), 2014 (64%) and 2015 (72%) to 81% in 2018.
- All girls’ results for Year 1-6 have remained steady from 2013 (75%), 2014 (77%) and 2015 (77%) to 79% in
2018.
- Results for our Māori students in Year 1-6 have improved from 2012 (62%), 2013 (61%), 2014 (61%) and
2015 (80%) to 83% in 2018.
- Results for our Pasifika students in Year 1-6 remains around the same as 2012 (61%), 2013 (57%), 2014
(56%), 2015 (56%) and 57% in 2018.
- Year 6 students results have improved from 63% in 2017 as Year 5’s to 75% in 2018.
- Year 5 students have improved from 74% in 2017 as Year 4’s to 78% in 2018.
Writing:
- Results for all Year 1-6 students have improved from 2012 (65%), 2013 (64%), 2014 (65%) and 2015 (66%)
to 75% in 2018.
- All boys’ results for Year 1-6 have improved from 2013 (58%), 2014 (58%) and 2015 (58%) to 71% in 2018.
- All girls’ results for Year 1-6 have remained steady from 2013 (72%), 2014 (74%) and 2015 (75%) to 78% in
2018.
- Results for our Māori students in Year 1-6 have improved from 2012 (53%), 2013 (59%), 2014 (54%) and
2015 65% to 69% in 2018.
- Results for our Pasifika students in Year 1-6 continue to be of concern from 2012 (50%), 2013 (51%), 2014
(43%) and 2015 (42%) to 54% in 2018.
- Year 6 students results have improved significantly from 57% in 2017 as Year 5’s to 71% in 2018.
- Year 5 students have dropped from 72% in 2017 as Year 4’s to 64% in 2018. This is a drop of 8%; in 2017
there was a drop of 4%.
Mathematics:
- Results for all Year 1-6 students remain the same as 2015 at 79% in 2018.
- All boys’ results for Year 1-6 remain the same as 2015 at 80%.
- All girls’ results for Year 1-6 remain the same as 2015 at 78%.
- Results for our Māori students in Year 1-6 have dropped from 80% in 2015 to 74% in 2018. There remains
an improvement from 2014 (72%), 2013 (59%) and 2012 (62%).
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Tātaritanga

- Results for our Pasifika students in Year 1-6 have slightly improved from 42% in 2015 to 48% in 2018. This
result continues to be our lowest; 2014 (58%), 2013 (46%), 2012 (54%) and is of concern.
- Year 6 students remain steady at 71%, having been at 70% in 2017 as Year 5’s.
- Year 5 students have dropped from 74% as Year 4’s to 70%, a drop of 4%. This is similar to 2017 where
raraunga
there was a drop of 6% between students moving from Year 4 to Year 5.
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Reading and Writing:

Reading and Writing:

Placing priority students into the
literacy support programme has had a
positive outcome on achievement
levels in key areas of learning. Six of
the seven students placed into the
programme on entry to school were
priority learners. These learners seem
to thrive on a small group approach
and for three of them having contact
with someone who speaks their
mother tongue. Throughout the year,
Winnie Ngata (Tongan speaking
Teacher aide) has joined the Literacy
support programme for 40 minutes
(Monday to Thursday) to support
Pasifika students.

Peer reviews be undertaken for
priority students at 10/20/30 weeks
instead of the initial 20/25 and 32
weeks.











Entry assessments will be
used to collect data in order to
identify children who require
additional support in literacy.
These students identified as
requiring additional support
become priority learners.
Priority learners to be tracked
from entry with an individual
profile that records their
acquisition and automaticity of
reading high-frequency words,
anecdotal notes by classroom
teacher and attendance rates.
Review all students’ reading
achievement and any students
still reading at Emergent will
be added to the priority learner
group for closer monitoring.
Instructional reading levels of
all students will be monitored
during their first year of school.
Any student reading below
yellow at 20 weeks and below
blue at 30 weeks will be added
to the priority learner group for
closer monitoring.
Observational survey data to
be analysed at the end of each
term with a report being
generated that shows
achievement in each of the

Entry assessments were used to
identify students who required
additional support in literacy and these
students were added to the list of
priority learners.
Priority learners (Māori, Pasifika and
Special Needs students) were tracked
on entry to school and placed as soon
as possible into the literacy support
programmes.
The following data was collected at 10
week intervals throughout a student's
first year of school
 Instructional reading levels
 Writing vocabulary scores
(writing for 10 minutes)
 Hearing and recording sounds
in words

Any student not tracking to meet the
National Standard in reading at the 10
week intervals was added to the
priority group. Those who scored less
than stanine 5 on the writing
vocabulary and/or hearing and
recording sounds in words
assessments were added to the
priority list.
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As a result of analysing patterns within
the monitoring of reading levels data it
was noted that those identified at 10
weeks as not being on track to meet
the expected level were more likely to
be those not reaching the level at 40
weeks. It was decided that we would
initiate the peer review process at 10
weeks rather than waiting until 20
weeks for all priority learners and
those not tracking to meet the level.
We have tracked both the hearing and
recording sounds in words and written
vocabulary of all students at 10 week
intervals. Early indications show that
our students are effectively recording
sounds in words soon after starting
school, which indicates the effective
teaching of the Switched on to

Continue to reflect on initiatives, in
terms of their effectiveness to engage
students and accelerate progress.
Continue with in class observations for
the first 6 months and look at how
these could be undertaken without the
funding from TLIF.
The Year 1 team has identified 60
high-frequency words they would like
their students to learn to write with
automaticity within their first year of
school. They have discussed ways to
embed the teaching of these words
within the classroom programmes and
will make this a major focus. The lists
have been split into three levels and
will be shared with families so they
can support their child in learning how
to write these words.
Explore different ways to introduce
and reinforce the concepts about print
to our Māori and Pasifika students as
this is the subtest that they perform
the lowest in. It is hoped that we can
deliver this knowledge and
understanding in a different way so
that their understanding of these key
concepts develop during their first
year of school.

subtests. Patterns in
achievement will be noted as
well as a reflection on what
this means for teacher
practice.

Tātaritanga raraunga

Observational survey data was
analysed at the end of each term and
reported back to Year 1 teachers. In
this report strengths were noted as
were recommendations for teacher
practice.

Spelling programme. The students’
ability to write an increasing number of
words within each 10 week interval is
more variable and is an area of focus.
Reading:

2018 Programmes
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Joy Allcock’s Switched
Onto Spelling
programme. (Years 1-6)
We subscribe to Joy
Allcock’s PLD website for
spelling as this builds
teachers’ knowledge of
the Switched Onto
Spelling programme.
Teacher Aide support in
each syndicate for a
range of literacy support
strategies and
interventions being used
to support
underachieving
students.
Steps to Literacy target
groups during class time
for Year 2, 4 and 5
students.
Weekly listening
comprehension testing
for all Year 2, 3 and 4
students.
Weekly listening
comprehension testing
Page 5

Continue to analyse in depth the
progress of our Māori and Pasifika
students, reflecting on ways to
accelerate their progress and enhance
home school partnerships.

Tātaritanga raraunga
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for Year 5 and 6 Pasifika
students.
All students have a
Reading Eggs account,
these activities support
the learning in class and
can be accessed at
school and at home.
Special Needs team
meetings are held each
term, with external
agencies i.e. RTLB and
Special Education
personnel, to ensure that
all avenues for support
continue to be explored.
The Literacy Project
funded by the Teacher
Lead Innovation Fund
(TLIF) targeted transition
to school and progress
made by students in
literacy in their first year
of school during Terms 1
and 2.
Reading Recovery is
provided for identified
students - 0.5 staffing.
Rainbow Reading for
targeted Year 3 students
before school with a
teacher aide (20 minutes
3x per week for one
group of 5 students and
Page 6
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20 minutes 2x per week
for another group of 5
students). These groups
change each term.
Continue to refer those
with needs that can’t be
met at school to the
Resource Teacher of
Literacy (RTLit).

Writing:

2018 Programmes
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Joy Allcock’s Switched
Onto Spelling
programme. (Years 1-6)
We subscribe to Joy
Allcock’s PLD website for
spelling as this builds
teachers’ knowledge of
the Switched Onto
Spelling programme.
Teacher Aide support in
each syndicate for a
range of literacy support
strategies and
interventions being used
to support
underachieving
students.
Steps to Literacy target
groups during class time
for Year 2, 4 and 5
students.
Page 7



Tātaritanga raraunga
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Special Needs team
meetings are held each
term, with external
agencies i.e. RTLB and
Special Education
personnel, to ensure that
all avenues for support
continue to be explored.
The Literacy Project
funded by the Teacher
Lead Innovation Fund
(TLIF) targeted transition
to school and progress
made by students in
literacy in their first year
of school during Terms 1
and 2.
The literacy support
programme targets
writing skills for students
at the Year 1 level who
are at risk of
underachieving. The aim
of the programme is to
accelerate their
progress.
Continue to refer those
with needs that can’t be
met at school to the
Resource Teacher of
Literacy (RTLit).
Closely analyse writing
data to ensure that every
child is being catered for
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through our literacy
support programmes.

Tātaritanga raraunga
Mathematics:

Mathematics:

The teaching and assessment
of maths will be a particular
focus for us this year. Our staff
will be focusing on:
 Moderation of maths
assessments.
 Further developing how
to use Mathletics with all
learning levels to
enhance their
programmes.
 Exploring the
advantages of using
mixed ability groups and
the authentic problem
solving approach.
(SNS Professional Learning
and Development Overview
2018)



Whole staff Professional
Development
Term 1, Week 6: Mathletics led by Mathletics facilitator
This year we employed Marie
Hirst from the Cognition
Education Group
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Year 1: Support as per the
classroom Teacher Aide
timetables across 4 classes
Monday to Friday.
Year 2: Support as per the
classroom Teacher Aide
timetables across 3 classes
in Terms 1 and 2. In Terms
3 and 4 each class has daily
targeted number knowledge
with a teacher aide for their
lowest maths students.
Middle Syndicate: Support
as per the classroom
Teacher Aide timetables
across 4 classes Monday to
Friday.
Year 4: One group of 6
targeted Year 4 students
were withdrawn for 30
minutes each day for 10
weeks, receiving extra
maths support with a
teacher, one group in Term
1 and another during Term
2. Another 2 groups are
being targeted for 10 weeks
in Terms 3 and 4.

Mathematics:

Mathematics:

The focus on maths was high this
year with all of the syndicates
inquiring into effective maths
programmes. Some outcomes
were with flexible grouping and
problem-solving with multiple entry
points so mixed ability groups
could all engage.

Change in Maths Leadership
structure for 2019 to further
support teachers with their
programmes and build leadership
capacity.

- Year 4 data remains steady
with our 2016 Year 4’s at
(76%), 2017 Year 4’s at
(74%) and our 2018 Year 4’s at
73%.
- Year 3 data has improved
over time with our 2015 Year
3’s at (70%) and our 2018 Year
3’s at 82%.
- Year 2 data remains steady
with our 2014 Year 2’s at
(84%), our 2015 Year 2’s at
(80%) and our 2018 Year 2’s at
84%.
- Year 1 data has improved with
our 2013 Year 1’s at (83%),
2014 Year 1’s at (88%), our
2015 Year 1’s at (92%) and our
2018 Year 1’s at 98%.
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Continue to provide PLD through
Math Team and outside facilitator
to support the development of
current staff. With a focus on
problem-solving.
Collaborative planning to be used
to assist staff with planning.
Teachers requiring support and
observations identified and
rostered to work with Maths
Facilitator and Maths Leaders.
Modelling and co-teaching
alongside external facilitator so
teachers will refine their own
practice and have differentiated
support.
Maths information evening to be
held for parents so that parents
understand current teaching and
learning approaches and so that
home and school can work
together in partnership.

Marie has over 15 years’

experience as a facilitator
specialising in providing quality
Tātaritanga
raraunga
professional
learning
and
support in mathematics and
statistics. She has worked

extensively with many schools
across Auckland to develop
effective mathematics teaching,
assessment, data analysis,
leadership, and intervention
programmes to accelerate
learning in mathematics for a
diverse range of students.
Term 1, Week 11: Maths:
Problem Solving for Y1-6 with
Marie Hirst
Term 2, Week 2: Maths: Y1-3
and Y4-6 with Marie Hirst
Term 2, Week 9: Maths: Y1-3
and Y4-6 with Marie Hirst

Term 3, Week 6: Maths: Y1-3
and Y4-6 with Marie Hirst
School wide curriculum focus
goal for every classroom
teacher: Maths.
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Senior Syndicate: Support
as per the classroom
Teacher Aide timetables
across 5 classes Monday to
Friday.
Senior Syndicate: 2
teacher aide groups of the
‘just below’ Maths students.
They meet 2x per week and
focus on the current class
programme and number i.e.
fractions, place value and
basic facts. There is also
another group of well below
students who meet once a
week with the same focus.
All students in these groups
are involved in their regular
maths programmes as well
as these withdrawal groups.
Extension Maths: Weekly
GATE maths sessions
focusing on problem-solving
are held for identified
students in Year 4, 5 and 6.
All students in Year 1-6
have a Mathletics account,
this programme supports
the learning in class and
can be accessed at school
and at home.

This could be due to the slightly
different way of analysing
National Standards data
compared to The NZ
Curriculum level data where
Year 1 students have two years
to meet Curriculum Level 1.

Areas to target further for
particular focus: Pasifika
Maths (48%)
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Students continue to be
ability grouped in class to
ensure that the maths
programme is tailored to
individual needs. Teachers
monitor the progress of
individual students in their
class.
Maths results and
programmes for individual
students will be analysed
along with teachers
reflecting on their practice
using the teacher as inquiry
process.
Teachers to work on
incorporating more whole
class problem solving tasks,
implementing Marie Hirst’s
PD.
Suggested on-going PD
with Marie Hirst, Maths
Consultant with a focus on
consolidating the teaching
of mathematics using
problem solving and other
shared resources.



Tātaritanga raraunga








Provide professional
development for our
Teacher Aides.
Peer reviews will be
completed for our priority
learners (Māori, Pasifika
and those needing further
support).
Continue to use Mathletics
across the school.
Continue to schedule
moderation of OTJ
judgements into PLD
meetings before Mid-Year
and End of Year reporting.
Data and analysis to be
shared across syndicates
from PAT Maths (Y3-6).

Planning for next year:

Reading:

Areas to target further for particular focus: Pasifika reading (57%)







Individual profiles for priority learners (Māori, Pasifika and those requiring further support). The profiles include teacher peer
reviews; this includes results of literacy data and programmes. Teachers reflect on their practice using the teacher as inquiry
process.
Continue to schedule moderation of OTJ judgements into PLD meetings before Mid-Year and End of Year reporting.
Closely analyse reading data to ensure that every child is being catered for through our literacy support programmes.
Data and analysis to be shared across syndicates from STAR (Y3/4), PAT listening (Y3-6) and e-asTTle Reading (Y4-6).
Share results and findings from the Teacher Lead Innovation Fund (TLIF) with all staff.

Writing:

Areas to target further for particular focus: Pasifika writing (54%), Māori writing (69%)
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Individual profiles for priority learners (Māori, Pasifika and those requiring further support). The profiles include teacher peer
reviews; this includes results of literacy data and programmes. Teachers reflect on their practice using the teacher as inquiry
Tātaritanga
raraunga
process.
 Closely analyse writing data to ensure that every child is being catered for through our literacy support programmes.
 Continue to schedule moderation of OTJ judgements into PLD meetings before Mid-Year and End of Year reporting.
 Share results and findings from the Teacher Lead Innovation Fund (TLIF) with all staff.
 Data and analysis to be shared across syndicates from PAT Grammar and Punctuation (Y4-6).


Mathematics:

Areas to target further for particular focus: Pasifika Maths (48%)










Students continue to be ability grouped in class to ensure that the maths programme is tailored to individual needs. Teachers
monitor the progress of individual students in their class.
Maths results and programmes for individual students will be analysed along with teachers reflecting on their practice using the
teacher as inquiry process.
Teachers to work on incorporating more whole class problem solving tasks, implementing Marie Hirst’s PD.
Suggested on-going PD with Marie Hirst, Maths Consultant with a focus on consolidating the teaching of mathematics using
problem solving and other shared resources.
Provide professional development for our Teacher Aides.
Peer reviews will be completed for our priority learners (Māori, Pasifika and those needing further support).
Continue to use Mathletics across the school.
Continue to schedule moderation of OTJ judgements into PLD meetings before Mid-Year and End of Year reporting.
Data and analysis to be shared across syndicates from PAT Maths (Y3-6).
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